Townley School and Nursery Pupil Premium Strategy October 2025
	Detail 
	Data 

	Number of pupils in school 
	 97

	Proportion (%) of pupil premium eligible pupils 
	 29.2%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year) 
	 2025 2026

	Date this statement was published 
	 December 2025

	Date on which it will be reviewed 
	 July 2026

	Statement authorised by 
	 Maria Higgins

	Pupil premium lead 
	 Maria Higgins

	Governor / Trustee lead 
	 Sonia Harwood




	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£38,224

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£ 0

	Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year 
	£38,224


Statement of Intent
Ultimate objectives for disadvantaged pupils
· Ensure every disadvantaged child (pupil premium — PP) at Townley makes strong, sustained progress so they achieve age-related expectations (ARE) where appropriate, and make individual progress from their own starting points.
· Narrow and where possible eliminate the attainment gap between disadvantaged pupils and their non-disadvantaged peers in reading, writing and maths by: improving early language and phonics outcomes; accelerating catch-up in mathematics (notably KS1 and UKS2); and increasing reading fluency, comprehension and vocabulary breadth.
· Improve social, emotional and mental health (SEMH), attendance and readiness to learn so disadvantaged pupils can access high-quality teaching consistently.
· Build sustainable capacity in the school so improvements are embedded (through staff development, curriculum planning, targeted interventions and family engagement).
How this strategy works towards those objectives
· Uses the DfE “Menu of Approaches” (three tiers: High‑quality teaching; Targeted academic support; Wider strategies) to allocate resource and design coherent activity that targets Townley’s identified barriers.
· Aligns actions with high‑quality evidence from the Education Endowment Foundation (EEF) and DfE guidance to select approaches most likely to raise attainment for disadvantaged pupils (e.g. communication & language, systematic phonics, targeted tutoring, small‑group tuition, SEL and attendance strategies) EEF Guide to the Pupil Premium and DfE Using Pupil Premium guidance (Menu of Approaches).
· Diagnoses need using internal assessment, standardised checks and professional judgement and matches support (whole-class + targeted) to those needs; uses consistent monitoring and evaluation.
Key principles of the strategy
· Prioritise high‑quality teaching (Tier 1): invest in curriculum design, staff subject knowledge (phonics, maths mastery, language development) and teacher development (coaching/NPQ opportunities) because this benefits all pupils and is the highest‑leverage use of PP funding DfE Menu of Approaches.
· Layer targeted academic support (Tier 2) for pupils with identified gaps (structured phonics interventions, small‑group tuition, precision maths interventions and SEND‑adapted approaches) — tutoring and small‑group tuition have strong evidence of benefit when well‑aligned to classroom teaching EEF Tutoring guidance & evidence summaries.
· Address non‑academic barriers (Tier 3) that prevent learning (attendance, SEMH, food/energy insecurity, limited enrichment opportunities) through school‑led pastoral work, family outreach and school provision (breakfast club, subsidised trips) because these increase access to learning and foster readiness to learn DfE Menu / EEF attendance & SEL evidence .
· Make decisions driven by evidence, cost‑effectiveness and frequent evaluation: use EEF summaries and DfE menu as primary evidence base and report outcomes transparently.
· Ensure inclusion: many of our disadvantaged pupils also have SEND; strategies will be adapted and coordinated with the SENCo and the enhanced resource base (10‑place SEMH unit).
Citations for headline evidence used in this strategy
· EEF: Communication & language approaches (average impact +7 months) — important for vocabulary and early reading EEF Communication & Language / Early Years Toolkit.
· EEF: Phonics approaches (+5 months) — strong evidence for early reading and decoding EEF Phonics summary.
· EEF: Tuition — one‑to‑one (up to +5 months), small group tuition (up to +4 months) when targeted, frequent and aligned to classroom teaching EEF Tutoring & Promising Programmes summaries.
· EEF: Social & Emotional Learning (SEL) — positive academic and wellbeing effects; useful for SEMH needs EEF SEL teaching & toolkit.
· DfE: Pupil Premium menu of approaches and requirement to align spending to evidence DfE Using Pupil Premium guidance.

2. Challenges Section
	Challenge Number
	Detail of challenge

	1
	Limited vocabulary and background knowledge for many disadvantaged pupils (low out‑of‑school experiences, restricted reading at home) — affects comprehension and access to the full curriculum.

	2
	Low phonics and early reading fluency for some cohorts (need to improve Y1/Y2 phonics outcomes) and writing in  UKS2.

	3
	SEND overlap: a high proportion of pupils eligible for PP also have SEND (including SEMH) — many need differentiated, SEND‑specific interventions and enhanced adult support.

	4
	Significant gaps in mathematics knowledge, particularly KS2 (Year 6 maths 50% ARE), causing pupils to fall further behind; need to strengthen mastery approaches and targeted catch‑up.

	5
	Non‑academic barriers: poor attendance, SEMH, and basic living‑essentials insecurity (food, heating, hygiene) linked to current cost‑of‑living pressures are reducing readiness to learn and classroom engagement.


(Each challenge is drawn from the school’s data and contextual barriers provided; strategy activities map directly to these numbered challenges.)
3. Intended Outcomes Section
	Intended Outcome
	Success Criteria

	1. Rapid improvement in vocabulary, spoken language and reading comprehension for disadvantaged pupils across Early Years and KS1/KS2.
	By end of strategy year: internal language/vocabulary baseline → measured termly shows average vocabulary breadth increase; Reception & KS1 oral language assessments show improvement; KS2 reading comprehension gap (PP vs non‑PP) reduced by at least 50% from current baseline. Evidence of richer adult interaction/ talk with children and more pupils reading widely. (Measured by reading comprehension tests and lesson sampling.) EEF Communication & Language.

	2. Phonics outcomes (end of Y1 & Y2) reach or exceed national averages for disadvantaged pupils.
	By end of the next academic year: Y1 phonics screening check pass rate for PP children ≥ national PP average, where children do not have SEND need that would prevent this, targeted children accessing 4–5 sessions/week of phonics catch‑up show measurable progress on phonics assessments. EEF Phonics +5 months.

	3. SEND‑adapted support improves access and progress: fewer PP pupils plateauing because of SEND-related barriers.
	Termly progress for PP+SEND pupils shows improved rate of progress (measured by individual targets ). SENCo audits show improved implementation of SEND adjustments.

	4. Maths attainment at KS2 increases — narrow the gap substantially.
	By end of strategy year: Year 6 maths progress for disadvantaged pupils increases in line with nationally expected progress, with classroom assessments showing accelerated progress for targeted cohorts. Mastering Number embedded in KS1; Y6 targeted tuition shows positive impact. EEF Improving Mathematics guidance & tutoring evidence.

	5. Improved attendance, reduced persistent absence and improved wellbeing for PP pupils so they can access learning.
	Attendance for disadvantaged pupils increases; persistent absence (PA) among PP pupils reduces where targeted actions are in place. Qualitative wellbeing measures (pupil voice, pastoral records) show reduced anxiety incidents and improved engagement. DfE Menu of Approaches / EEF Attendance evidence and EEF attendance evidence brief.
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4. 
5. Activity in This Academic Year
Teaching (Tier 1: High‑Quality Teaching — CPD, curriculum, recruitment)
	Activity
	Evidence that supports this approach (source)
	Challenge number(s) addressed

	Implement a sequenced, vocabulary plan that explicitly maps tiered vocabulary and disciplinary knowledge across EY–Y6. Staff CPD time funded for planning and subject knowledge development (phonics, reading comprehension, vocabulary progression).
	EEF guidance: Communication & language approaches and Early Years / Early Literacy evidence emphasise sequencing, explicit vocabulary teaching and staff training (impact +7 months for communication approaches; early literacy +4 months) EEF Communication & Language / Early Literacy and EEF Early Literacy.
	1, 2

	Systematic Synthetic Phonics (SSP) —strengthen the interventions for Little Wandle across Reception–KS1 and KS2 with staff training, coaching and fidelity checks; ensure high‑quality catch‑up daily phonics for Y1/Y2 low attainers. Provide cover to release staff for phonics CPD and moderation.
	EEF: Phonics has strong evidence of impact (average +5 months). Implementation fidelity, training and regular assessment are key features EEF Phonics toolkit.
	2

	Maths curriculum development: embed Mastering Number in KS1 and strengthen teaching of fluency and reasoning in KS2; fund teacher CPD (NCETM / Maths Hub support) and release time for subject leaders to implement mastery principles and diagnostic formative assessment.
	DfE non‑statutory maths guidance and EEF Improving Mathematics evidence emphasise mastery, diagnostic assessment and teacher professional development DfE Maths guidance (KS1 & KS2) and EEF Improving Mathematics guidance.
	4

	High‑quality instructional coaching and mentoring (including targeted support for ECTs and staff new to role). 
	EEF & DfE highlight CPD and coaching as effective for improving teaching quality; DfE menu prioritises professional development within high‑quality teaching. EEF implementation guidance stresses coaching and sustained PD. DfE Menu of Approaches and EEF Implementation guidance.
	1, 2, 4

	Curriculum‑embedded dialogic talk & oracy (Incidental Talk / ShREC approaches): train staff to use guided discussion, planned speaking frames and story‑based vocabulary routines; apply across mixed‑age classes and the Early Years.
	EEF early years and primary guidance: high‑quality talk, guided reading and dialogic activities support vocabulary development and comprehension (communication & language evidence) EEF Communication & Language.
	1, 2

	Improve assessment and diagnostic systems: purchase/maintain standardised reading & maths diagnostic tools; train staff to interpret data and use for targeted planning.
	EEF: Standardised diagnostic assessments give reliable insights and help target interventions effectively EEF Assessing and Monitoring Pupil Progress.
	1, 2, 4, 3


Targeted Academic Support (Tier 2: Tutoring, small groups, SEND interventions)
	Activity
	Evidence that supports this approach (source)
	Challenge number(s) addressed

	Targeted maths support in KS1, through teaching maths in single age groups focused on identified gaps; 
	EEF: Small‑group tuition is effective when targeted and aligned to classroom teaching (tuition can deliver +3–5 months when well implemented). EEF tutoring guidance and trials emphasise frequency, alignment, and sustainable models EEF Making a Difference with Effective Tutoring / Promising Programmes.
	4

	One‑to‑one or very small‑group phonics catch‑up (for Reception–Y2, KS2 pupils at risk; school‑led tutoring delivered by trained TAs/teachers; regular assessment and group movement.
	EEF Phonics evidence: targeted, frequent phonics interventions have strong impact (Phonics +5 months; one‑to‑one more impactful than small groups when necessary). EEF Phonics.
	2

	SEND‑specific interventions and TA deployment: fund additional targeted hours for teaching assistants trained in structured interventions (precision teaching, small‑group maths/literacy approaches), and provide specialist SEND CPD (including SEMH strategies).
	EEF: Teaching assistant deployment can be effective when TAs are trained, deployed for structured interventions and linked closely to teacher planning [EEF Teaching Assistants guidance]. For SEND, targeted interventions that match needs support progress. EEF Guidance & Promising Programmes.
	3

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)
The EEF guidance is based on a range of the best available evidence: 
Improving Mathematics in Key Stages 2 and 3
	3


Wider Strategies (Tier 3: SEMH, attendance, enrichment, basic needs)
	Activity
	Evidence that supports this approach (source)
	Challenge number(s) addressed

	Expand pastoral capacity: fund ELSA training, counselling/play therapy sessions and specialist SEMH support (use SEMH enhanced resource base expertise to support mainstream pupils). Build multi‑disciplinary meetings (SENCo, pastoral lead, family liaison) and monitor impact.
	EEF: SEL interventions produce positive academic and wellbeing effects (average +3 months) and targeted SEMH support improves engagement; trained pastoral staff increase the chance of effective delivery EEF Social and Emotional Learning guidance.
	3, 5

	Continue to use statutory powers around attendance, use of office staff to maintain attendance spreadsheet of actions and weekly attendance figures.HT to continue to hold PCM meetings
	DfE guidance and EEF evidence: targeted parental communication and local, responsive attendance planning can reduce absence; EEF attendance evidence brief summarises promising approaches DfE Using Pupil Premium / Improving school attendance guidance and EEF evidence brief on attendance.
	5

	Breakfast club and in‑school essentials support (food, hygiene packs, subsidised uniform/trips/food signposting). Priority access for PP families.
	EEF & DfE: Provision of breakfasts and ensuring pupils are ready to learn addresses non‑academic barriers to learning; DfE menu includes breakfast clubs and meal provision as Tier 3 strategies [DfE Using Pupil Premium guidance / EEF attendance & wider strategies].
	5

	Subsidised enrichment and curriculum visits / residentials / cultural trips for PP pupils; in‑school enrichment (OPAL playground provision) to broaden experiences and vocabulary.
	EEF: Extra‑curricular and cultural experiences increase engagement and build background knowledge which supports reading comprehension and vocabulary. DfE menu includes extra‑curricular activities as a wider strategy [DfE Using Pupil Premium guidance].
	1, 5

	Family engagement & parental support offer: run accessible parent workshops (phonics at home, reading with children, maths talk), flexible timings, translated resources where required; family liaison home visits for the most vulnerable.
	EEF: Parental engagement interventions have an average impact of +5 months, particularly when targeted to specific families and outcomes [EEF Parental Engagement]. DfE/Pupil Premium guidance recommends parental engagement as a Tier 3 approach.
	1, 2, 5

	Targeted support for energy / food insecurity: signpost families to local welfare and benefits advice, arrange emergency food/hygiene support and work with local charities.
	Non‑academic barriers (food/energy insecurity) undermine attendance and learning; DfE and EEF recommend addressing material needs as part of wider strategies to improve readiness to learn and attendance [DfE Using Pupil Premium guidance / EEF attendance brief].
	5


Implementation, Monitoring and Evaluation (summary)
· Leadership and governance: the Headteacher, SLT and Governor (PP link) will review and approve the strategy; use termly reviews and half‑termly data checks. The SENCo and pastoral lead will co‑ordinate SEND/SEMH responses. DfE expects publication and annual update of PP strategy and evidence‑led approach DfE Using Pupil Premium guidance.
· Cycles of evaluation: baseline and termly progress measures for reading, phonics, maths; attendance and SEMH monitoring; intervention fidelity checks; pupil and parent surveys; governor termly challenge.
· Success measures are the Intended Outcomes (section 3) with interim milestones (termly targets for progress, attendance, phonics scores and SEMH referrals).
· Costing and sustainability: prioritise approaches with high evidence and reasonable cost per pupil (e.g. staff CPD, TA‑delivered structured programmes, targeted small‑group tuition) and pilot more expensive external provision before scale.
· Risk management: monitor implementation fidelity (training & coaching), capacity (staff workload), and whether interventions displace regular class teaching; adapt where tuition negatively affects classroom time.

Review of the previous academic Year 2024 2025
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
Teaching 
· Due to small cohorts of children, it is hard to make statistical analysis of outcomes for pupils in receipt of PPG in statutory assessments at the end of 2024/25 as this would identify pupils. Last year outcomes for disadvantaged pupils - Reading, writing and mathematics combined at the expected standard were slightly above national but there were only two pupils.
· Children in receipt of PPG have made progress from their starting points.
· Maths Mastery has been implemented in Year 5.
· Shelley Steer remains our evidence advocate.
· Staff continue to use Number Readiness and Maths Mastery Readiness training and the Y4/5 programme.
· All teaching remains good.
Targeted academic support 
· Standardised Assessments are supporting progress.
· Staff remain committed to the maths hub work
Wider strategies 
· Attendance 2024/25	26 children were eligible of PPG their attendance was 92.6% which was inline with national attendance for the same group of pupils. It must be noted that there is a high level of – SEN need in this cohort.
· There were no suspensions for children in receipt of PPG.
· All staff have implemented the RTR training.



Appendix Key Evidence  Sources 
· EEF — Communication and language / Early Years Toolkit: Developing vocabulary and early language approaches (impact evidence) — Education Endowment Foundation: Developing vocabulary in early years education.
· EEF — Phonics: Teaching phonics evidence and guidance (+5 months average impact) — Education Endowment Foundation: Phonics.
· EEF — Tutoring and Promising Programmes: evidence for one‑to‑one and small‑group tuition and guidance on effective tutoring delivery — Education Endowment Foundation: Promising Programmes & Tutoring guidance.
· EEF — Social and Emotional Learning (SEL): evidence and guidance for SEMH and SEL approaches — Education Endowment Foundation: Social and Emotional Learning.
· EEF — Attendance evidence brief and guidance: Education Endowment Foundation: Evidence brief on improving attendance and support for disadvantaged pupils.
· DfE — Using Pupil Premium: Menu of Approaches, conditions and reporting expectations — DfE Using Pupil Premium guidance.
· DfE — Improving school attendance guidance and resources — DfE Improving school attendance: support for schools and local authorities.
Contextual notes specific to Townley School and Nursery
· School structure: mixed‑age classes, ages 2–11, with a 10‑place enhanced resource base for children with SEMH needs — interventions will be adapted for mixed‑age delivery and coordinated with the resource base to ensure inclusion and consistency.
· Priority school improvement items are already aligned to this PP plan: strengthen phonics across Reception–KS1; Mastering Number in KS1 and improved KS2 maths outcomes; ShREC approaches to increase oracy; OPAL implementation and improved behaviour at Friday Bridge; targeted CPD for staff new to roles/ECTs.
· SEND & SEMH: because most PP pupils also have SEND, the strategy emphasises SEND‑specific adaptation, ELSA/ELKLAN/therapy pathways, and close SENCo oversight — interventions will include clear planned exit criteria and monitoring to avoid long‑term dependency on external provision where school support can be effective.
Budget & Prioritisation (summary)
· The strategy budgets should prioritise:

1. CPD and curriculum planning time (phonics, maths mastery, vocabulary/oracy) — Tier 1.
2. Targeted tuition (small groups & 1:1 phonics / maths) and TA training for precise interventions — Tier 2.
3. Pastoral capacity (ELSA, counselling/play therapy), breakfast club, attendance officer Tier 3.
· Use a three‑year planning horizon but publish annual statements and reporting as required by DfE DfE Using Pupil Premium guidance.
Publication and accountability
· This strategy will be published on the school website in the DfE template format and reviewed termly by SLT and at each full‑governor meeting. Progress against intended outcomes will be reported annually to governors and included in the public PP statement.
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